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The main issue of the article. There is a well-known fact that language is a product of human
society and can exist only in human society. Ideas and thoughts reflecting different aspects of life find
their way into the material reality of people through the medium of language. A constant close bond
between the history of a people and the history of its language makes itself quite evident. Nowadays
generation can be proud of living in such a century — the century of high technologies, computerization
and globalization. Namely, the last word has a special meaning. At present all people ideas, inventions,
problems and their solutions are becoming closer and closer around the world getting the name Global.
We can definitely notice that humanity is at its zenith-people need global communication and mutual
understanding. In that way we can undoubtedly say that the main idea of learning foreign language is
speaking. Thus, teaching speaking is one of the most specific kinds of work in teaching languages. The
teacher must show all his professional skills: - as a psychologist (because only he knows his audience
and guesses how it can react the course of the lesson, only he knows students mental abilities and
many others); - as a professional in linguistic sphere.

The analysis of the latest publications and scientific research. Teaching speaking is an
important part of forming communicative competence of students. The analysis of recent literature on
the problem of forming communicative competence shows that there is a certain number of works
devoted to the methods of forming speaking skills on the base of communicative approach
[2;4;6;10;11;]. Paulston C. considers linguistic and communicative competence in its correlation [8],
Tarone E. focuses on the notion of communicative strategy [9]. The concept of communicative
approach was originally developed by the sociolinguist Hymes [3]. It was further developed by
Michael Canale, Merrill Swain and Sandra Savignon. According to Canale, communicative
competence refers to “the underlying systems of knowledge and skills required for communication”
[1:5]. Some scientists suggest to use role plays in language teaching to form students’ communicative
and speaking skills [5;7].

The aim of this article is to analyze the role of teaching speaking in forming students’
communicative competence and suggest a set of special techniques for improving their speaking skills.
For emphasizing the role of teacher we can realize the meaning “an ability to feel audience” because
it’s the greatest teacher’s gift. That’s why every teacher knows very much that the final purpose in
teaching communicative speech on every lesson is “to produce” the so-called communicative ability
instead of simple or silent understanding.

The basic material. To go on this discussion I’d like to offer an interesting point of view of
British linguist Jeremy Harmer [2]. In his book “How to teach English” he answers the question “Why
encourage students to do speaking tasks?”

There are three basic reasons why it is a good idea to give students speaking tasks, which
provoke them to use all and any language at their command.

Rehearsal: getting students to have a free discussion gives them a chance to rehearse haying
discussions outside the classroom. Having them to take part in a role-play at an airport, check-in desk
allows them to rehearse such a real-life event in the safety of the classroom. This is not the same as
practice in which more detailed study takes place; instead it is a way for students “to get the feeling” of
what communicating in the foreign language really feels like.

Feedback: speaking tasks where students are trying to use all and any language they know
provides feedback for both teachers and students. Teachers can see how well their class is doing and
what language problem they have (that is a good reason for “boomerang “ lessons); students also can
see how easy they find a particular kind of speaking and what they need to do to improve. Speaking
activities can give them enormous confidence and satisfaction, and with sensitive teacher guidance can
encourage them into further study.

Engagement: good speaking activities can and should be highly motivating. If all the students
are participating fully — and if the teacher has set up with the activity properly and can then give
sympathetic and useful feedback — they will get tremendous satisfaction from it.



Many speaking tasks (role-playing, discussion, problem solving etc) are intrinsically enjoyable
in themselves.

Taking into account all these advices we’d like to propose the examples in this kind of work.

News and Media

Television Task 1) Discuss the following question in groups.

- How much television do you watch?

- What are your favorite programs?

- Are there any programs that you particularly dislike?

Opposite this task on the right there is a picture with a large screen where are photos of different
programs interviewers and famous film extracts. This task is given for discussion in groups and
students can help each other.

Task 2) Below there is a list of things we can watch on television. If necessary, check the
meaning of the words and phrases in bold in your mini-dictionary. Then mark them as follows:

1. if you think there are many of these on television in your country;

2. if you think there are about the right amount of these;

3. if you think there should be more of these;

4. if you don’t have these in your country at all.

a. Advertisements that use attractive people to sell products like cars or perfume

b. Government advertizing campaigns against things like drink-driving;

c. Programs with live sports coverage;

d. Children’s programs which include violence;

e. Long complicated murder mysteries or thrillers;

f. Interviews with politicians;

g. Chat shows;

h. Game shows;

1. Soap operas;

The second task for giving feedback to students, for having necessary vocabulary (phrases,
verbs), which stimulate them for discussion.

Task 3) Listen to four people talking about television. Which of the things listed in Task 2 are
they talking about?

Task 4) Listen to the speakers again. Which of the adjectives in the box below did each one use
to describe their feelings? Which form did they use?

Annoying/ annoyed interesting/ interested /boring/bored worrying/ worried shocking/ shocked
upset/ upsetting confused/ confusing.

The next step — we propose 3-4 tasks for students who need additional information to explain
their minds. The important elements of the task-based approach are as follows:

1. Learners are provided with the language needed in order to perform the task. This can only be
anticipated to some extent — it will be partly depend on what the individual student wants to say.

2. Learners use the best language they can to achieve the task, and are encouraged to raise their
game.

For this reason planning and rehearsal time is built into the preparation stages, with the intention
of encouraging students to be more ambitious in what they try to say. It is sometimes suggested that
the teacher should deliberately put students under more pressure to improve their performance.

3. Tasks provide students with just the right amount of challenge. Students use what they already
know, developing their confidence and fluency, and at the same time creating a need for further new
input. However, learners should not be overstretched, or they will resort to pidgin-English (or to their
own language) to perform the task. We start with the simpler personalized tasks and gradually move on
to simulation and more complex discussions as students’ knowledge and confidence increases.

The conclusions and perspectives. What are the advantages of a communicative and a task-
based approach?

Students have regular and structured opportunities to speak and are given an opportunity to
practise skills and language that they may well need to use in the “real world”.

It contributes to progress at this critical stage, by encouraging students to plan and be more
ambitious in the language they use, rather than just saying the first thing that comes to their heads.



Because learners are striving to express what they want to say, they are more motivated to
absorb the language needed - either new language they ask you for, or language that they have already
met, but not acquired properly so far.

The tasks offer variety of pace, especially when combined with a more traditional syllabus.

Tasks provide a traditional opportunity for revision and recycling and give teachers the
opportunity to assess learners’ progress.
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BIZIOMOCTI ITPO ABTOPA Illep6una Cpitnana BomomuMupiBHa — KaHIUJAT TEAAroriYHUAX
HayK, JoeHT Kadenpu iHozeMHUX MOB KipoBorpaachkoro HamioHaJbHOTO TEXHIYHOTO YHIBEPCUTETY.
Koo HaykoBuX 1HTEpECiB: ONTHMI3allisl HABYaHHS 1HO3EMHHM MOBaM Y HEMOBHHX BHIIUX HAaBYAIbHUX
3aKIaax MUISIXOM BIIPOBAKEHHS HOBITHIX OCBITHIX TEXHOJIOT1i HaBYaHHSI.

Crarts mpucBsSYeHa MPoOJeMi HaBUYaHHS TOBOPIHHIO CTYACHTIB 1HO3€MHOIO MOBOIO Ha OCHOBI
KOMYHIKQTHBHOTO TiJAXOAY y HEMOBHUX BHWIIUX HaBYANBHUX 3aKiaiax. Po3risHyTo Neski MeToau
I0JI0 TOKpAIIeHHS MOBHHMX HABHYOK CTYJIEHTIB Ta 3aloOiraHHs OJHOMAHITHOCTI Ha 3aHATTAX 3
iHO3eMHOi MOBU. HaBeieHO OCHOBHI yMOBY MTOCTAHOBKH MOBHHX 3aBJaHb CTYJCHTaM, [0 CIIOHYKAIOTh
iX 710 BHCJIOBIIIOBaHb Ta BUKOPHUCTAaHHS YCiX BIJOMHX MOBHHX 3ac00iB. ABTOp NPOIOHYE MPHUKIAIN
PI3HUX BUIB MOBIICHHEBOI JISTILHOCTI, K1 BIAMOBIIAal0TH yMOBaM KOMYHIKaIlii. Ha 3aHATTSIX cTyneHTH
OTNMHSIOTHCS B CUTYAIISX, K1 CIOHYKAIOTh 1X /10 BXKHBAHHS «OKHBO1» PO3MOBHOI aHTTIMCHKOI MOBH, 11O
BiJIMIOB1/Ta€ €BPONEHCHKUM CTaHAAPTAM.

KirouoBi cjioBa: KOMyHIKAaTUBHUHM TMiJXiJ, KOMYHIKAaTUBHHM KOMIICTEHIIIS, MOBJICHHEBI
HABWYKH, TIOBTOPEHHSI, MiATOTOBYMI €Tar, KOMyHIKaTUBHI 3aBJJaHHS, MOBJICHHEBA JisUTbHICTb.

The article is devoted to the problem of teaching speaking foreign language in non-linguistic
high educational institutions. Some techniques to improve students’ speaking skills and to prevent
boredom in teaching speaking are discussed. Three basic reasons to give students speaking tasks,
which provoke them to speak and use all the known language means are revealed. The author suggests
some important elements of the communicative approach: learners are provided with the language
needed in order to perform the task, use the best language they can achieve the task and tasks provide
students with just the right amount of challenge .The examples of different types of speaking activity
that comply as far as possible with the characteristics necessary for communication are given. During
the lessons, students communicate in the situations which make them use “live” spoken English which
corresponds to the European standards.

Key words: communicative approach, communicative competence, speaking skills, rehearsal,
preparation stage, communicative task, speaking activity.



